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Abstract 

This study evaluates CET in Tanzania by determining the status of CET and examining the practice of CET evaluation in 
Ukerewe and Sengerema districts. Findings were drawn from 64 respondents using purposive sampling technique. Data were 
collected through focus group discussion, key informant interviews and documentary review. Thematic analysis was used to 

analyse data. The study used a CIPP Model of Education Evaluation to examine the practice of CET evaluation. The findings 
revealed that regardless of the existence of CET evaluation, both formative and summative, there were some shortfalls. In 
terms of practice, the findings revealed that CET was seasonal while the context, input, process and product evaluation were 

unsatisfactory; hence confirming the poor trend of co-operative societies’ development. The study concludes that CET is still a 
necessity to ensure both the status of CET and practice.  The study recommends CET institutions to prepare a centralised 
curriculum for all co-operatives and review CET regularly to suit societal needs. The government should set aside funds for 

CET and needs assessment to avoid irrelevant knowledge to the co-operators.  

 

 

1. Introduction 
Worldwide, evaluation remains one of the vital means of measuring the performance of any activity. Its necessity is 
determined by the goal of making judgement as to whether the activity is performing well or not (Sharanand Tisdel, 
2016; Birchal and Simmons, 2010).  Bryman (2012) reports that every society in the past has implemented some 

forms of performance tracking systems (evaluation) and that the ancient Egyptians regularly evaluated output in grain 
and livestock production 5000 years ago. Since then, evaluation has been used as a means to change the lifestyle and 
practices for betterment of today and the future (Bryman, 2012; Aldapitand Suharjana, 2019). Woodin (2015) citing 
Socrates, the ancient Greece philosopher, states that “unexamined life is not worth living”.  

In the co-operative sector, just like in other sectors, evaluation has been growing simultaneously with the societal 
transformation (Birchal and Simmons, 2010; Goldie, 2009). Historically, evaluation of co-operatives has taken place 
in different phases; notably during their creation, running, failures and in the re-establishment moments (Okoli and 

Ezenwafor, 2018). In all evaluation processes, pertinent areas have been touched including that of education and 
training. In the 19th century, the Rochdale Society managed to establish the modern co-operative society after 
strengthening the education and training section, having learnt from previous failures (URT, 1966; Birchal and 
Simmons, 2010; ICA, 2016).  

In Tanzania, co-operative societies have been striving to improve their performance through various initiatives, 
evaluation of their education and training (CET) programme inclusive. Maghimbi (2010) reports that evaluation of 
co-operative education and training helps to measure the extent to which goals and objectives of such education and 
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training have been achieved. More specifically, CET evaluation allows the co-operators to know the direction to 
which co-operative heads in terms of knowledge provision, noting failures and success if any, and possible purpose 
necessity changes in the implementation of CET curricular.  

Given the necessity of co-operative societies in Tanzania, the government has been establishing various education 
programmes so as to promote co-operative development and sustainability. In 2017, the government through TCDC 
established and implemented the Co-operative Education and Training Programme for co-operators (members, the 

management and employees). The rationales for establishing CET programme resulted from various reports (Mkapa’s 
2001 report, 2018’s SACCOS world report, COASCO report of 2018 and 2019) stating the presence of various 
challenges in co-operative societies in Tanzania, of which wanting member education and training, irresponsible 

leaders, failure to prepare reports pertaining to income and expenditures were mentioned as some of the core 
reasons (TCDC, 2017). This programme has since then been decentralised, each region having its own committee 
through which they can harmonise it and implement its conduction based on the specific environments.  

In Mwanza Region, co-operative education and training programmes have been implemented so as to promote co-
operative development and sustainability. From 2017 to date, the Mwanza Region Co-operative Committee has 

launched the Annual Capacity Building Co-operative Programme for members of which the structure suggested CET 
for members to be provided through the regional committee. The programme has identified courses for management 
in AMCOS including leadership and ethics of leaders, compliance with co-operative laws and regulations, internal 

control, ICT use, strategic business planning, budget preparation, debt reduction strategies, production, marketing 
and facilitation, value addition, domestic demand development, preparation of meeting minutes and summaries as 
well as financial statements (URT, 2017). Members on their side, the trainings suggested for them include the concept 

of corporate, member responsibility and rights, commodity business and entrepreneurship, translation of auditor 
and auditor's opinion, budget and debt limit, preparation and operation of meetings, production and value addition 
of products, capital expansion and investment, marketing of products and rules, regulations and terms of associations.  

It is further stated in the programme that the training costs will be paid by the respective co-operative society and 

the expected results (end product of this programme) is that training in crop and marketing co-operativeswill help 
to have associations operating its operations in accordance with the rules and regulations to meet the economic and 
social needs of its members (URT, 2017). The regional co-operative Education committee will be engineering the 

training process, the committee members being assistant registrar(chairperson), college regional officer (secretary), 
district co-operative officers, COASCO regional officer, members from the unions as well as TFC and SCCULT 
(1992) Ltd representatives. 

Regardless of the implementation of Co-operative Education and Training through specific annual training programs, 

there is enough evidence that co-operative societies are underperforming on a daily basis and they encounter a lot 
of challenges including improper supervision (Anania, 2018). It was also expected that provision of Co-operative 
education and training in the stated areas would help in improving economic status of the co-operative societies and 

increase membership. However, the TCDC report of 2020 shows a gradual decrease in the number of members in 
the AMCOS and decreased profit per organisation. Again, there is an increased trend of the dormant AMCOS, and 
all these are dangerous for the sustainability of co-operative societies in Tanzania. It is from this context, one would 
want to know what is actually happening in the CET provision in terms of contexts, inputs, process and product 

(CIPP) of CET since problems might be resulting from the selection and recruitment of resources (physical and 
human), the curriculum itself, the teaching methodologies, aims and goals of the curriculum, or even the evaluation 
process if at all CET is being provided. Therefore, this study seeks to answer the following questions: What is the 

status of CET provision? What are the contexts of CET provision? How are the inputs integrated into the provision 
of CET? How is the process of CET conducted? What are the products of CET? 

This study was informed by the Context, Input, Process and Product (CIPP) Model of education evaluation. The 
CIPP Model was developed by Stufflebeam in 1983. The model provides a systematic way of evaluating an education 

system in which the kind of knowledge, skills, attitudes, habits that learners acquire in their educational process is 
the actual product (Stufflebeam, 2000). Aziz (2018) concedes that in the CIPP Model in education and training 
context, the term context refers to missions, objectives and goals of AMCOS whilst inputs are the physical and 

human resources including infrastructures and trainers. Besides, the process demonstrates input utilisation to achieve 
the desired products. In tandem, products are the general outcomes of educated, responsible and trained member 
employees or leaders of AMCOS.  
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2. Methodology  
This study employed a Constructivist Paradigm to evaluate CET in co-operatives. The paradigm demonstrates that 

evaluation of knowledge and understanding of a phenomenon is done through interaction using dialogue and 
reasoning (references) (Fusch et al., 2018; Cohenand Marion, 2018). Thus, it gives an understanding of the 
reconstruction of meanings that people hold about co-operatives and evaluation of CET in particular (Creswelland 

Poth, 2018; Farrugia, 2020; Gubaand Lincoln, 1944). A cross-sectional design was used to collect data once at a time 
from different participants while variables were observed without being influenced (Marczyk, Dematteo and 
Festinger, 2005; Bloomberg, 2019). 

Qualitative approach was suitable to use in this study as it allowed study participants to freely disclose their 

experiences, thoughts and feelings without constraints (Cooper, et al. 2012; Merriam, 1998 and Awasthy, 2020). 
Phenomenological method was used to understand how AMCOS members make meaning of the evaluation of CET 
in co-operatives and to identify relationships of meanings that build new knowledge (Peterson, 2017; Moustakas, 

1994). Besides, this study employed a small number of subjects as phenomenology is effective in studying a small 
number of subjects (in this study 64) (Cohen et al, 2018). In qualitative studies, a researcher needs enough time for 
verbal interaction with each respondent to capture their individualised experience of an event so as to avoid shallow 
results (Creswell, 2017). The purpose of qualitative research is not to obtain breadth and impartial data rather 

achieving depth and capture deeper meaning (Awasthy, 2020). Thus, the sample size which is enough qualitative 
study, according to Sharan and Tisdell (2016), is the one which can answer research questions to the point of 
saturation, redundancy or till nothing new can be said or observed. Data collection and analysis activities were 

intricately woven together throughout the study. Primary data were, therefore, collected through face-to-face 
interviews with AMCOS key study participants and series of Focus Group Discussions (FGD) sessions, each 
consisting of active male and female AMCOS members. Each FGD had 4 study participants as suggested by Ubandoma 
(2019) and Cresswell (2017). 

The study was conducted in Ukerewe and Sengerema districts due to the existence of dormant co-operatives 
regardless of the existence of CET programmes. Also, the report by COASCO for the year 2018/19 shows that 
Ukerewe and Sengerema Districts are among 93.13 which got adverse opinions (URT, 2021), and one of the basic 

reasons given was poor provision of education and training to co-operators. However, choice of the specific AMCOS 
that made a part in this study considered four criteria namely registration status of AMCOS, (only registered AMCOS 
were visited), a number of members (AMCOS with the most and the those with fewest members), the invested 

capital (AMCOS with highest capital and those with smallest capital investment) and convenience, meaning that 
readiness of the management to accept being interviewed was a determinant of the AMCOS which were chosen. 
Therefore, out of 13 registered AMCOS in Ukerewe District, only three active AMCOS namely Bugorola, 

Murutunguru and Musozi AMCOS were confined in the study and formed a basic unit of analysis. In Sengerema 
District, out of 19 registered AMCOS thirteen active AMCOS namely Busulwagili, Butonga, Buzilasoga, Chamabanda, 
Ibondo, Igulumuki, Ilekanilo, Irunda, Ishishang’olo, Nyamatongo, Nyamtelela, Nyasenga and Sima were included in 

the study. The dormant AMCOS never surfaced as study participants, but were represented by key informants of 
this study. Purposive sampling technique was employed to study the board members and district co-operative leaders 
by virtue of their positions since they were responsible for coordinating the functions of AMCOS. Naming of the 
study participants followed the pseudo codes given such as P1U (Cresswell and  Poth, 2018) in which the letter “P” 

represented the term participant, number 1 and other numbers represented the number code of a participant and 
letter “U and S'' represented Ukerewe and Sengerema districts, respectively.  

Data were analysed qualitatively in which content analysis was used to identify, analyse and report by the aid of 
Atlas.ti7as suggested by Kalu (2017) and Rosenthal, (2016). Content analysis was used to generate themes from data 

collected through focus group discussions. In the study, the researcher pinpointed and recorded themes from data 
collected through focus group discussions. In processing these data, several stages were followed. After collecting 
qualitative data from focus group discussions and interviews, data were written down followed by the process of 

coding so as to identify specific pieces of data that correspond to differing themes. In the process of coding, specific 
data were selected and used in the study while data that did not provide evidence of themes were left out. The kind 
of code which was used was open coding which yielded concepts. After that, data were grouped and turned into 

categories. Data were grouped into themes based on specific objectives. After that, data were transcribed based on 
objectives and, finally, were interpreted. The procedures for analysing data were as follows:  
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2.1 Development of Initial codes 
The researcher identified the key concepts or the variables as initial coding categories. Then the researcher reviewed 

the definitions of the variables initial coding categories. Transcription of data: This process involved the 
representation of audible and visual data into written form. The researcher listened to the recorded data from the 
in-depth interview, FGDs, and key informant interview and wrote exactly what was said. Text Categorization: After 

transcription, texts were categorised within the initial coding categories with the help of the reviewed definitions. 
The texts which did not fit into the coding categories were given a new code. 

2.2 Coding 
This process involves organising data and provides a means to introduce the interpretations through reading the 

transcribed data and demarcate segments within it. The coding process was done manually according to the research 
questions. Reading and interpreting data: This was a starting point of a meaningful analysis whereby the researcher 
read the data within and between categories and interpreted data to identify the themes. Theme identification: The 
researcher identified the themes within and between categories while showing the relationship between categories 
or a subcategory of existing code. The themes were then refined and the report was written. 

In order to increase trustworthiness of the study findings, the author decreased threats of credibility (validity in 
quantitative research) by triangulation of data (Linneberg and Korsgaard, 2019; Patton, 2015; Theophilus, 2018). 
Again, to increase dependability (called reliability in quantitative studies), the researcher provided an audit trail by 

describing in detail how data were collected, how categories were delivered, and how decisions were made 
throughout the enquiry Patton, 2015. The researcher further applied the “good rich thick description” (Farrugia, 
2019) to enable other researchers to make decisions about transferability (external validity or generalisation in 

quantitative studies). Lastly, the author increased conformability (called objectivity in quantitative studies) by 
attempting to control biases through constantly comparing data, seeking for literatures of the phenomenon and 
obtaining multiple viewpoints during interviews and FGDs (Cresswell and Poth, 2018) 

3. Findings and Discussion 

This section covers the aspect of practice of CET in which the CIPP Model was used to evaluate the context, input, 
process and product of co-operative education and training. 

3.1. Context Evaluation 
By starting with context evaluation, as suggested in the CIPP models, study participants were probed to know 

whether aims of their education system were suitable or not, whether objectives were derived from the aims of co-
operative needs, the courses provided and if those courses correspond with the aims of co-operatives, whether the 
process caters for the members’ needs, whether there was a link between members and the works provided or not, 

its objectives /rationales, topics (context) and methods of teaching. As stated in the education and training 
programme for Mwanza Region (2017), the main objective was to improve operational efficiency, management and 
eliminate the challenges of co-operatives by building the capacity of members, leaders and the board on the operation 

and effective management of the co-operatives (pp2) and, therefore, objectives of education and training have to be 
contextually specific from a particular AMCOS. Other aspects of the context of co-operative  education that were 
evaluated include the presence of  Co-operative Education, the type of such education and training from the 
perspectives of AMCOS members, and the nature of such trainings, methodology used to offer education, the 

presence of sustainable plan for education and training and how they are conducted,  time frame for the trainings, 
number of trainings, the teaching aids and venues, the pre-set methods of making the programme known, the training 
environment, and the sponsorship strategies.  

3.1.1 Origin of objectives and evaluation of the attainment  

Members were asked to state the aims of CET they were given and the origin of such training. From the findings, 
most of the study participants (90%) reported that they knew nothing on the essence of co-operative education and 
training, of which they couldn’t answer the questions related to aims of co-operative education and training.  Only a 

few (10%) managed to respond to the question requiring them to state the aims of CET and where the objectives 
of co-operative education were derived. However, regardless of the AMCOS members’ knowledge, all of them were 
against the idea that aims and objectives of co-operative education and training emanated from their specific co-

operative societies, rather they were initiated by the facilitators; hence, AMCOS members were mere recipients.  
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Facilitators and co-operative officers were reported to have been coming with what they want to teach.  To 
represent the general responses, one of the study participants from Nyasenga AMCOS in Sengerema District had 

the following to say: “They should ask us or arrange together with us what to teach? These guys come with their books and 
notes; they have everything. Our responsibility is just to listen” (P3S, 26 May, 2019). 

On the other hand, the researcher cross checked with the key informants through interviews so as to validate what 
was reported by the AMCOS members. When asked, the key informants, one from Sengerema and the other from 

Ukerewe Districts had similar responses and their answers correlated to what was reported by the AMCOS 
members. According to the two key informants, one from each district, they were employed in their respective 
locations to help members, of which they reported that the training is relevant although they are prepared by the 

trainers themselves. On their side, two key informants from the Mwanza Region Co-operative Committee had the 
following to say: “with the nature of the members we have, it is very difficult to discuss and come up with an agreement on 
the kinds of training to give them. So, to avoid chaos, trainers prepare the package as per the requirements of the co-
operatives” (KI4, 13June, 2019). 

“It is obvious that the trainer is the one who prepares the training after making a needs assessment of the area. You 

know, everything needs specialisation, so you cannot go and gather information haphazardly from the members who 
do not even know what they want. If you read our training plan, somewhere in the document you will see who is 
responsible for preparing the trainings and all education related matters” (KI5, 13June, 2019). 

At the level of analysis, responses from both AMCOS members and the key informants correlate with what is stated 

in the Tanzania Mainland Co-operative Education and Training Programme (2020) as it states: “The regional 
Committees will administer and give training based on the needs of a particular place”. Regardless of the objectives 
(intentions) being good and following the guidelines, the findings showed that needs assessment was not done. 

Recipients of CET were not involved. Therefore, providers of CET seemed not to consider the AMCOS members, 
and this is in contrast with the practice of Co-operative Education since the co-operatives are the ones that have 
priorities needs. Again, the responses further contradict the theory underpinning this study namely CIPP Model of 

Education Evaluation. The CIPP Model on its first stage (context) mentions the philosophical view of any education 
system to originate its own respect that originates from its ideology. The findings further contradict those of Goldie 
(2009) and Hayes et al, 2016) who suggested that the learners of an education system had to be engaged right from 

the beginning. Therefore, the AMCOS need to have a mutual agreement with facilitators to harmonise the teaching 
and learning process and not give facilitators a freedom to choose what to teach since the facilitators are not owners 
of the AMCOS. 

3.1.2 Evaluation of the reflection of trainings to the co-operatives’ needs 

Findings were further sought on the suitability of education and training programmes offered to the AMCOS 
members and whether the trainings manifest the AMCOS’ needs or not. It was implied that CET suitability to the 
co-operative needs leads to sustainable co-operative societies. The responses show that the majority of the study 

participants (65%) felt that contents of co-operative education were not suitable since people were not involved 
right from the beginning.  In Ukerewe District, for example, two study participants, one from Bugorola and the other 
from Murutunguru AMCOS, reported that they were taught bookkeeping only, neglecting that members were in 
need of the training related to what they do.  Also, it was reported that facilitators were not suitable; hence, they 

preferred to remain without training rather than being taken on board. One of the study participants described 
irrelevancies of what was being taught as she responded: “Look, what is the relationship between bookkeeping and rice 
or cotton farming? I don’t know how leaders get fooled when they get there? We always wonder all over how they are 

immediately given co-operative accounts’ books while none of us is an accountant” (P1U,4 June, 2019). On the other hand, 
another study participant from Murutunguru AMCOS acknowledged irrelevancies of the trainings as he commented: 
“If these training sessions were relevant, you could even see the results. What I can advise is that the government needs to 

send us trainers of the actual things we need such as good agricultural practises, how to access markets, how to transform 
from cotton to other crops and so forth. What we are doing now is business as usual” (P2U, 6 June, 2019). 

It was apparent from the analysis of data on this aspect that courses offered to AMCOS members do not correspond 
with the specific aims of co-operative societies, and that they do not consider the needs of AMCOS. No wonder 

that most of the participants reported that the training was irrelevant as they were not involved right from the 
beginning during the needs assessment stage. This outlook implies that what is being taught in AMCOS is not suitable 
for their survival and sustainability. These findings further contradict the CIPP Approach to Education Evaluation that 
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calls for institutions to organise their work to accomplish its objectives and goals right from the beginning so as to 
avoid irrelevance. According to the CIPP model, societies are reminded to identify problems that may interfere with 

their effectiveness and assess the underlying causes, just from the infant stage (Stufflebeam, 2000). They also 
contradict the findings by Depranoto et al (2020) who calls for a needs assessment so as to validate the training. 
Linzalone and Schiuma (2019) report that without needs assessment, there is no possibility of touching the heart of 

any education programme. Therefore, what exists in the findings prolongs inadequacy that exists in AMCOS; namely, 
inability of coops to identify what they need. Also, the findings suggest lack of strategic interventions for addressing 
diagnosed problems, of which the Model calls for societies (AMCOS inclusive) to plan how the trainers would 
promote the co-operatives priorities.  

On the aspect of teaching (training) context, study participants were asked to indicate whether what they were being 
taught reflects the reality of what takes place in their AMCOS.  Specific area that was researched under context 
evaluation in this study is reflection of the training to the needs of the co-operative society. From the findings, the 

responses showed that the majority of the co-operative organisation members (78) disagreed that what they are 
being taught currently reflects their needs. It was reported by the participants in a group discussion that what 
members are being taught does not speak of anything about good agronomic practices. The dominant topics 
mentioned were co-operative laws and regulations, rights, and responsibilities of the members, leadership skills, to 

mention just a few. Contrary to the expectations that the training contexts would largely include good agricultural 
practises since the survival of AMCOS depends on agricultural products, the findings totally diverged from the 
practice of Stufflebeam CIPP model requirements that call for reflection of the training programme to the needs of 

a society; which under the context of this study refers to an AMCOS. Only a few were not sure of whether the 
content suited their needs as AMCOS. 

At the level of analysis, what is being conducted in the AMCOS as per the findings concur with what is stated in the 
Mwanza Region Co-operative Education and Training Programme (2018) as it mentions co-operative laws and 

regulations, procedures and laws of running a co-operative society, good leadership, meaning of co-operatives, rights 
and responsibilities of members, agribusiness and entrepreneurship, mathematical interpretations and auditing, 
budgeting, meeting preparations and running, quality assurance and value addition, capital increase, marketing as well 

as rules and regulations. However, members’ responses in this study partly diverge from what Ahando et al (2021) 
who found that in Nigeria that the majority of the AMCOS members have accepted that the content (topics) 
reflected their needs as a society. Differences in the acceptance status between AMCOS members in Tanzania and 

those of Nigeria might have been caused by the contextual variations since the current study is in Tanzania 
(Sengerema and Ukerewe) while the study by Ahando et al (2021) was in Nigeria.  

Moreover, the responses from some study participants (56%) indicated that among the subjects taught and the 
training given, co-operative laws and regulations have never been taught by the facilitators.  This situation is different 

from the Mwanza region education and training programme that requires co-operative laws and regulations to be 
provided so as to provide guidance and direction of running AMCOS.  As seen from the findings, the contexts 
reflected absence of the teachings and training on laws and regulations, rendering most of the AMCOS members to 

be ignorant of their own societies.  When study participants were asked if they needed education on laws and 
regulations, all of them agreed that they needed knowledge regarding co-operative laws and regulations. The majority 
commented that knowledge regarding laws and regulations was important to AMCOS members as it could create 
awareness to members.  It was further reported by the study participants that what members knew about AMCOS 

was only jointly selling their products. However, AMCOS are more than just selling product together as supported 
by one AMCOS member from Musozi AMCOS in Ukerewe District: “We all need to know the laws, bylaws and 
regulations of our co-operative societies just like the way SACCOS do. However, currently this education is rare. At least Mr 
Isanzu and I had some experience in getting training at Ukiriguru in the 90's” (P3U, 7 June, 2019). 
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From the argument by the study participant, it is evident that their AMCOS and others around do not get education 
on laws and regulations of AMCOS.  This is unfortunate since there is no institution which is run without laws and 

regulations. Fici et al; (2013) suggest that Co-operative laws and regulations enable AMCOS members and officials 
to be accountable in their roles.  Also, if members are aware of Co-operative laws and regulations, they are in a 
better position to ensure that AMCOS officials play their roles according to regulations (Fici et al; 2013). If AMCOS 

members are not conversant with laws and regulations, officials and staff might easily abuse their positions since 
none will know how and when their legal lines work.  Generally, these findings suggest a poor sustainability trend of 
the AMCOS in the study areas (Ukerewe and Sengerema) and it is suggested here that emphasis on laws and 
regulations should be placed on the AMCOS upon their launching so as to ensure their survival.  

Study participants were further asked if their Education and training package included members’ rights and 
responsibilities (liabilities). The question was important since all organisations, AMCOS inclusive, run smoothly when 
members enjoy certain rights while fulfilling their responsibilities.  Information obtained through FGDs showed that 

most of the members had never received education and training on their rights and responsibilities, regardless of the 
fact that most of them needed knowledge regarding their rights.  These findings correspond with Harte and Symes 
(2013) who found out that in Australia, members were not taught rights and responsibilities; of which the majority 
remained ignorant of what to do   and what to be done to them.   

From the responses, study participants were aware that members of AMCOS have to enjoy rights and responsibilities 

according to laws and regulations of co-operative societies.  Responses given by AMCOS members and officials 
showed that rights and responsibilities of members should be included in the co-operative training and education.  
By understanding their rights and responsibilities, members give positive contributions to their Co-operatives.  One 

member from Nyamtelela AMCOS in Sengerema District had the following to say: "…It is good that the education we 
are given should have elements of our rights and responsibilities because without knowing what we deserve and what we 
should do, we shall remain lethargic every day without knowing where we are coming from and where we are heading to"(P4S, 
27 May, 2019) 

These findings correspond with the findings of Kiaritha (2015) who found out that in Kenya, members of the co-
operative societies were not trained on their rights and responsibilities, of which most of the co-operative societies 
were not doing well.  If members are aware of their rights and responsibilities, they will be able to participate in 

matters that need democratic decisions, and will be able to attend all meetings and seminars organised by their 
AMCOS since it is among their rights and responsibilities (Cooper, 2012; Chambo, 2009). Also, Anania and Rwekaza 
(2016) are of the view that lack of co-operative education and training affects member’s commitment, loyalty and 

efforts to hold members and leaders accountable for their misconduct such as the misuse of the AMCOS resources. 
The findings further suggest sustainability of the co-operative societies as per the CIPP Model, which asserts that 
inputs such as content and curriculum are used to meet goals of the programme. 

3.2. Input Evaluation 

Having discussed the context evaluation in co-operative societies in Ukerewe and Sengerema Districts, the 
researcher examined the second aspect of the objective, namely input as an aspect of CIPP. According to Aziz et al, 
(2018), input refers to resources that are used to meet goals of the programme. Stufflebeam (2000) mentions human 
and physical resources as important inputs in any education system. In this study, therefore, members of the co-

operative societies were asked to indicate whether the existing (available) resources were enough to attain co-
operative education and training objectives focusing on the competence of instructors and availability of physical 
resources. 

Before probing the study participants on the competence of the instructors, it was deemed important to know 

where the instructors were coming from. Having asked this question, it was reported that they were getting the 
training from different sources and that most of them were the district co-operative officers (40%) and trainers from 
Nyanza Co-operative Union (100%). This response raised a concern for the researcher to review the Mwanza Region 

Co-operative Education and training programme (2018), of which it is stated that “the education committees will 
plan and run the trainings based on the needs of a specific area”. From this quotation, therefore, the researcher 
searched for clarifications from one of the key informants. On the aspect of instructors’ competence, study 

participants were asked to tell whether they were satisfied with the facilitator's style or not. When members were 
asked whether they were satisfied with the delivery style of the facilitators, the majority (85 %) reported that they 
were not satisfied, while a few (15%) said that they were satisfied. Having noted that some respondents were not 
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satisfied, the researcher sought the reasons for non-satisfaction of the delivery style and competence of the 
instructors. One study participant in a group discussion, representing the general consensus of the participants who 
reported to have been dissatisfied, had the following to say when asked the reasons for non-satisfaction: 

No, if we say they teach so well we will be just fooling ourselves. First of all, some young people don't know how to 
go with us. But the former teachers were teaching us slowly and lovely until we understood. The current ones do rush 
us, with insults on top (P4U, 6June, 2019). 

From the above response, there are some signs showing how the trainers lack skills of delivering including body 

shaming to motivate (insulting clients), using only one training style that does not suit the needs of adults (AMCOS 
members), leading to failure to empower clients. These findings complement the findings by Anania and Rwekaza 
(2016) who reported on the incompetence of facilitators in promoting co-operative education. Gimenez et al (2016) 

further reports that facilitators make tangible differences and any variations in the teaching behaviours of facilitators 
lead to variation in students’ achievements. Thus, in evaluating the facilitators (inputs), AMCO’s members were asked 
some questions since they are the primary beneficiaries of the training and teaching programme. 

Physical resources are other aspects of inputs in any education and training project. When members of the AMCOS 
were asked whether their facilitators had the required materials and tools for training, only a few reported that 

materials were there while the majority said that facilitators did not have materials. Those who reported that trainers 
were not having enough training materials were further asked how they understood while facilitators had no 
tools/materials. Majority of them were of the view that facilitators never used materials, rather; they used the 

experience they had in teaching. Impliedly, co-operative societies cannot be sustainable since delivery of the 
instructions lack materials which support students’/learners’ (members) understanding. Lacking concrete worksheet 
or manipulation will decelerate members’ ability to gain and practice the knowledge (such as accounting books). 

Also, these findings imply that students cannot be supported well, lessons do not have a concrete structure there, 
there is no differentiation of instructions, and teachers will lose appetite (due to dominance of one style of delivery 
materials of which sustainability of the AMCOS was endangered. It is, therefore, necessary to focus on the resources, 
personal, procedures and decisions which specify the present objectives and aims (Stufflebeam, 2000). 

3.3. Process Evaluation 
Process evaluation is the other area that the researcher considered, when evaluating CET in the researched areas. 
In this context, process evaluation refers to all types of activities done in planning the teaching and learning process 

(phase). In this study, therefore, different teaching and learning processes undertaken in co-operative societies were 
evaluated. Ways of acquiring Therefore, study participants were asked to mention the ways used to sensitise people 
on co-operatives in their localities. The response shows that different ways were reported to have been used to 

facilitate teaching and learning in AMCOS. On the methods used by facilitators to deliver co-operative educations 
and training in AMCOS, the findings showed that lecture method was used widely. Other methods used include 
participatory method which was used but narrowly, a mixture of lecture and participatory method and role playing. 

When learners were asked if they were satisfied by the delivering style of the facilitators, most of those who 
mentioned lecture methods said that they were satisfied. This level of satisfaction might be attributed to the fact that 
most of the members preferred to hear from their facilitators, knowing that facilitators know all, most of them are 
lazy (passive), they preferred logical arrangement of education content by facilitators (who know) and also the nature 
of the general Tanzania Education System where facilitators are regarded as knowledgeable personnel. 

A few among study participants who mentioned participatory methods reported that they were satisfied while the 
majority said that they were not satisfied. These findings resemble in an outlook with those who supported teacher- 
centred teaching since most of them cannot relate the instances with actual/real situation. They are not knowledge 

developers rather than knowledge consumers as suggested by Ahando et al (2021), that there must be even sharing 
of learning between a facilitator and learners. The facilitator is supposed to be like a coach to the students as he is 
only supposed to explain new materials and encourage understanding of them. The reason for not using it widely 
might be absence of special teacher skills among facilitators, and readiness and nature of learners. 

Moreover, the findings revealed that there were no effective two-way communications between teachers and 
students and learners (members) and teachers and administrators (leaders of co-operative societies). One of the 
key informants proved these observations as he/she said: “It's very hard to find time to ask questions, unlike the way it is 
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in schools; they have so many things, you can't even ask because you will look like a nuisance to your colleagues. So, we just 
tolerate and work hard to keep each other informed after being taught” (KI5, 10June, 2019).  

At the level of analysis, the teaching methods need to be a mixture including lecture, activity-based approach, and 

problem solving and demonstration method. The aim should always be seeking students’ mental and physical growth. 
The major hindrance towards this is the toughness of schedule since AMCOS members have other responsibilities 
at their homes. Again, study participants were asked to tell the methods used to provide CET. The findings indicated 

that study participants mentioned seminars, friends who are members of other AMCOS and Guest speakers. 
Contrary to the researcher’s expectations, the majority of AMCOS members mentioned guest speakers as a 
common means through which they acquire knowledge about co-operatives. Also, being important, the Guest 

Speaker method was supported by all district co-operative officers (from Ukerewe and Sengerema) and Mwanza Key 
informant 3 that they invited different experts to build capacity for their members.  These data are supported by 
one co-operative representative from Nyamatongo AMCOS in Sengerema District who said; “most of the time we 

receive people from other successful co-operatives and experts who come to talk to us but since attendance is poor at these 
sessions, very few of us benefit” (P6S, 29 May, 2019) 

From the above observations, it can generally be accepted that the guest speaker method is important although it is 
not widely used.   These findings contradict those of Hussain (2014) who reported that in Nigeria, the guest speaker 
method was the least preferred method in training members of co-operative societies. Umam and Saripah (2018) 

report that differences in responses between the two studied communities are attributed to geographical differences 
and the national policies, of which this study confirms the reported findings involving AMCOS from Nigeria and 
those of Tanzania. 

The other method was that co-operative members were asked to comment on in-house seminars.  The response 

shows that some of the study participants accepted that seminars were provided.  This method was mentioned in 
both FGDs and key informants from both members and officials.   Responses from the focus group discussions 
showed that some of the study participants accepted.  On the other hand, eight (8) officials from different AMCOS 

were interviewed and they mentioned in-door seminars as a powerful method that has been used for generations.  
Contrary to what the majority reported earlier when asked who plans what to teach/train, the AMCOS leaders and 
representatives reported that experts organise in-door seminars according to the demands and resources available. 

One of the study participants from Ishishang’olo AMCOS in Sengerema District, representing the opinions of normal 
AMCOS members reported: “Seminars are more effective here because people like to hear from experts and successful 
colleagues. This approach has helped to revive some of the AMCOS. So, seminar attendees help their colleagues get up and 
appreciate another coops’ success” (P7S, 26May, 2019). 

From the statement, variations in views between leaders and the normal members might be attributed to the fact 
that leaders are always pro-processors of the AMCOS as they are in charge of making sure they survive while due 
to ignorance and due to the need for pushing leaders to act excellently, members are always against any process 

being it good or bad. Learning through interaction among members of the society was the other method that study 
participants were asked to comment on.  The implication here was that since people live together as a community 
it is easy for some people to get co-operative education and knowledge from their fellow members who are also 
members of AMCOS. The findings from AMCOS members indicated that they normally benefit from their colleagues.  

However, this method was not mentioned by one AMCOS leader from Bugorola AMCOS in Ukerewe District; 
different from other eight leaders from Murutunguru, Busulwagili, Butonga, Buzilasoga, Chamabanda, Ibondo, 
Igulumuki and Irunda AMCOS who gave information through interviews.  Differences in views between leaders and 

members might be attributed to the fact that AMCOS leaders do not highly interact with normal members in every 
society, so they automatically miss what goes on in a community.  On the other hand, members come from the 
community and since they live together, they influence each other and one of the outcomes is that of joining AMCOS. 

Radio and televisions were also mentioned as the methods used in obtaining Co-operative education.  However, it 

was reported that in most cases radios were the ones mostly accessed by co-operative experts to send information. 
From the findings, most of the study participants accepted that TVs and radio were still used to inform about co-
operatives. Some six officials also mentioned radios and TVs as the methods used by many people.  This information 

is supported by the response from one representative from Ilekanilo AMCOS in Sengerema when he responded 
that:"Radio and TV have been in use for a long time. Now, we say we are not very much on track but I have to watch every 
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Friday the session of “Ujue Ushirika ''. On the TV side, maybe there are people talking about development from the government 
but in the past, it was awareness” (P8S, 21May, 2019). 

Based on the observation from the AMCOS representatives, it is evident that members get education although the 

means of organising them is still difficult.  The methods used here seem to be appropriate because it is difficult to 
take all AMCOS members in the class.  This is supported by Anania and Rwekaza (2016) when they suggested that 
co-operative education could be accessed through self-guided training, through listening to radio programmes, 

reading available literature, accessing online resources, and learning from one another.  Also, this could be done 
through peer networking where people can learn in groups.  Again, through workshops, seminars and conferences 
people can learn widely.  Also, Ubandoma et al (2019) and Linzalone and Schiuma (2015) report that training is a 

product or service and that it must be offered by co-operative societies.  The findings on the rare use of televisions 
compared to radios in the study area correspond with the findings by Lebowski (2015) who found that TVs are 
minimally used as a source of information in rural areas in Nigeria by co-operative societies. 

3.4. Product Evaluation 
On the aspect of product evaluation, outcomes/outputs of the schooling process which in this context is referred 

to as education and training process in AMCOS were evaluated. Thus, members were asked some questions which 
could measure what they had acquired as findings of the education and training process in the selected AMCOS. 
After being asked, the author through observation had the following to examine in terms of member’s skills, attitudes, 
knowledge learning and abilities they attain for the benefit of AMCOS and a society at large.  

3.4.1. Evaluation of knowledge acquisition  
From the findings, it was observed that most of the AMCOS members were either mal-educated or were half-
educated or trained on the AMCOS related issues. The AMCOS members showed incompetence on the questions 

related to the basic traits of a trained member including concept of corporation, responsibility and rights, trade and 
entrepreneurship products, interpretation of financial and auditor views, budget and debt limit, preparation and 
operation of meetings, production and value adding of crops, capital and investment growth, marketing, products 

and rules, committees and terms of association. These findings concur with Okoli and Ezenwafor (2018) who stated 
that because of poor education provision, most of the AMCOS were not performing well in Nigeria.  

The findings of the study further showed that effective environment, resources, relevant content, proper and 
effective teaching and learning and use of different strategies have a great impact on members’ behaviour, skills, 

attitudes, performance, loyalty, attendance in meeting, declining incidence of awareness, good member relative, good 
management, good public image, high productivity, ability to change with time, sustenance of core purposes, informed 
community, democratic structures, good decisions by elected representatives and increased member enrolment. 

These findings concur with the suggestions of Woodin (2015) and Molope and Oduaran (2019) who mention 
outputs/outcomes as important results of any education programme evaluation.  

4. Conclusion and Recommendations 
From the study findings, the context, input, process and outputs of co-operative education and training in AMCOS 

do not collectively suggest sustainability of such societies. Majority of the study participants disagreed on what they 
are being taught, how they are being taught, the environment in which they are being taught and the way their 
education and training is being evaluated.  It was noted that the education and training programmes could never 
impact members’ behaviour, skills, attitudes, performance, loyalty, attendance in meetings, awareness of members, 

good member relationships, good management, good public image, high productivity, ability to change with time, 
sustenance of core purposes, democratic structures, and increased member enrolment. 

Therefore, co-operative education providing institutions in Tanzania are called upon to formulate the curriculum 
which co-operative societies, including AMCOS, will use in order to have sound and sustainable co-operative 

societies. Again, quality of facilitators needs to be improved on the way they teach, how they interact with members, 
how they evaluate the programme and even in building rapport AMCOS members. Moreover, since such retraining 
requires money which institutions may not necessarily have, the government is asked to help rescue the situation, 

and the co-operative societies are called upon to adhere to the ICA requirements of setting aside fund for training. 
Lastly but not least, screening of the trainers needs to be done (by regulatory authorities, co-operative officers 
and/or Board) to avoid education and training that are not relevant to AMCOS or create confusion to them.  
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The theoretical implication of the findings and conclusions dwelling on the CIPP Model of education evaluation lied 
onto the context, input, process and products of CET. The findings hugely contradicted the CIPP model since the 

missions, objectives and goals of an education system (In this study, AMCOS) were not adhered to. Again, the inputs 
both physical and human resources in-terms of infrastructures and trainers were found to miss and where available, 
insufficient. Moreover, on the process evaluation methodologies of training seemed to contradict the CIPP model 

which requires a careful utilisation of the available inputs so as to achieve the desired products. Lastly, the outputs 
of CET reflected the previous stages of evaluation, as a result today co-operative societies (particularly in the studied 
areas) are dominated with uneducated members, irresponsible leaders and untrained members or leaders of 
AMCOS. 

References 

Aldapit, E., and Suharjana, S. (2019). CIPP evaluation model for the coaching program of running athletes. 1(2), 104–116 

Amendah, E., and Clamp, C. (2014). Cooperative Education Inventory Study. Retrieved from http://community-

wealth.org/sites/clone.community-wealth.org/files/downloads/report-amendah-clamp.pdf  

Anania, P., and Rwekaza, G. C. (2018). Co-operative education and training as a means to improve performance in co-operative 

societies. Sumerians Journal of Social Science, 1(2), 39-50. 

Anania, P., and Rwekaza, G. C. (2016). The determinants of success in agricultural marketing co-operatives in Tanzania: the 

experience from mweka sungu, mruwia and uru north njari agricultural marketing co-operatives in moshi district. 

European Journal of Research in Social Sciences, 4(3). 

Ahado, S., Chkhvirkia, L., and Hejkrlik, J. (2021). Is the Success of Rural Co-operativesConditioned by the Group Characteristics 

and Their Value Chain? Evidence from New Farmer Groups in Georgia. The European Journal of Development Research, 

1-26. 

Aref, F. (2011). A theoretical study of rural capacity building for rural co-operativesin developing countries. Indian Journal of 

Science and Technology, 4(9), 1179-1181.  

Awasthy, R. (2020). Nature of Qualitative Research. In Methodological Issues in Management Research: Advances, Challenges and 

the Way Ahead (pp. 145–161). Emerald Publishing Limited. https://doi.org/10.1108/978-1-78973-973-220191010 

Aziz, S., Mahmood, M., and Rehman, Z. (2018). Implementation of CIPP Model for Quality Evaluation at School Level: A Case 

Study. Journal of Education and Educational Development, 5(1), 189-206. 

Bee, F. K. (2014). Co-operative education in Africa: Case of Moshi University College of Co-operative and Business Studies, 

Tanzania. Asian Journal of Humanities and Social Studies, 2(1). 

 Birchall, J., and Simmons, R. (2010). The co‐operative reform process in Tanzania and Sri Lanka. Annals of Public and Cooperative 

Economics, 81(3), 467-500. 

Bitomio, J. (2012). Evolution of Co-operative Principles. Dar es Salaam: DUP. 113 pp 

Bloomberg, L. D., and Volpe, M. (2019). Completing Your Qualitative Dissertation: A Road Map from Beginning to End (4th ed.). 

SAGE Publication Ltd. 

Bryman, A. (2003). Quantity and quality in social research (Vol. 18). Routledge. 

Bwana, K. M., and Mwakujonga, J. (2013). Issues in SACCOS development in Kenya and Tanzania: The historical and development 

perspectives. 

Chambo, S. A. (2009). Co-operative Education and Training in Tanzania. A paper presented at the Institute of Cooperative Studies 

of the University of Forthare, East London, South Africa.  

Cohen, L., Manion, L., and Keith, M. (2018). Research Methods in Education (8th ed.). Routledge 

Cooper, D. R., Schindler, P. S., and Sun, J. (2006). Business research methods (Vol. 9, pp. 1-744). New York: McGraw-Hill 

Creswell, J. W. (2017). Research design: Qualitative, quantitative, and mixed methods approach.  

Creswell, J. W., and Poth, C. N. (2018). Qualitative Inquiry and Research Design Choosing Among Five Approaches (4th ed.). 

SAGE Publication, Inc.  

Depranoto, S., States, U., and Oak, S. (2020). Program Evaluation of the Indonesian Navy’s Mental Development (A CIPP Model 

Evaluation Research). 399(Icepp 2019), 167–172. 

Farrugia, B. (2019). WASP (write a scientific paper): Sampling in qualitative research. Early Human Development,

 133, 69–71. https://doi.org/10.1016/j.earlhumdev.2019.03.016 

Fici, A. (2013). An introduction to cooperative law. In International handbook of cooperative law (pp. 3-62). Springer, Berlin, 

Heidelberg. 

Fusch, P., Fusch, G. E., and Ness, L. R. (2018). Denzin’s Paradigm Shift: Revisiting Triangulation in Qualitative Research. Journal of 

Social Change, 10(1), 19–32. https://doi.org/10.5590/JOSC.2018.10.1.02 

http://community-/
http://community-/


 

211 
 

Goldie, J. (2009). Evaluating educational programmes. AMEE Education Guide No. 29. 

https://doi.org/10.1080/01421590500271282 

Harte, D., and Symes, M. (2013). Challenges of developing and sustaining a co-operative education program in Maritime 

Engineering. In 24th Annual Conference of the Australasian Association for Engineering Education (pp. 1-8). 

Hayes, H., Scott, V., Abraczinskas, M., Scaccia, J., Stout, S., and Wandersman, A. (2016). A formative multi-method approach to 

evaluating training. Evaluation and Program Planning, 58, 199–207. https://doi.org/10.1016/j.evalprogplan.2016.06.012 

Hussain, M. S. (2014). The role of cooperative organisations in rural community development in Nigeria: Prospects and challenges. 

Academic Research International, 5(3), 189-197. 

Hancock, E., and Brault, A. (2016). The Fifth Co-operative Principle in Action: Mapping the Co-operative Educational Initiatives 

of Canadian Co-operatives. University of Saskatchewan, Centre for the Study of Co-operatives. 86pp 

ICA (2016). Cultivate Cooperatives.Cooperative Enterprises Build A Better World. Retrieved From 

[Http://Www.Ica.Coop/Coop/Principles.Html] site visited on 5.12.2017 

Kalu, F. A. (2017). What makes qualitative research good research? An exploratory analysis of critical elements. International 

Journal of Social Science Research, 5(2), 43. https://doi.org/10.5296/ijssr.v5i2.10711 

Kiaritha, H. W. (2015). Determinants of the financial performance of savings and credit co-operatives in the banking sector in 

Kenya (Doctoral dissertation). 

Kinyuira, D. K. (2017). Assessing the impact of co-operative education/training on co-operatives performance. Journal of Strategy 

and Performance Management, 5(1), 23. 

Lebowski, D. (2015). The Impact of Seminars, Workshops and Conferences in the Promotion of Co-operative Business 

Enterprise. Enugu Press. Nigeria. 53pp 

Linneberg, M. S., and Korsgaard, S. (2019). Coding qualitative data: a synthesis guiding the novice data. Qualitative Research 

Journal, 19(3), 259–270. https://doi.org/10.1108/QRJ-12-2018-0012 

Linzalone, R., and Schiuma, G. (2015). A review of program and project evaluation models. Measuring Business Excellence, 19(3), 

90–99. https://doi.org/10.1108/MBE-04-2015-0024 

Maghimbi, S. (2010). Co-operativesin Tanzania mainland: Revival and growth. ILO. 

Marczyk, G., DeMatteo, D., and Festinger, D. (2005). General types of research designs and approaches. Essentials of research 

design and methodology, 123-157.Stufflebeam, D. L. (2000). The CIPP model for evaluation. In Evaluation models (pp. 

279-317). Springer, Dordrecht. 

Molope, M., and Oduaran, A. (2019). Development in Practice Evaluation of the community development practitioners’ 

professional Development Programme: CIPP model application. Development in Practice, 0(0), 1–13. 

https://doi.org/10.1080/09614524.2019.1650894 

Okoli, C. I., and Ezenwafor, J. I. (2018). Administrators' assessment of the provisions of cooperative education for success of 

agricultural cooperative business owners in Anambra State. Nau Journal of Technology and Vocational Education, 1(1), 

76-85. 

Patton, M. Q. (2015). Qualitative Research and Evaluation Methods (4th ed.). SAGE Publication, Inc 

Peterson, B. L. (2017). Thematic Analysis/Interpretive Thematic Analysis. The International Encyclopaedia of Communication 

Research Methods, 1–9. https://doi.org/10.1002/9781118901731.iecrm0249 

Rosenthal, M. (2016). Qualitative research methods: Why, when, and how to conduct interviews and focus groups in pharmacy 

research. Currents in Pharmacy Teaching and Learning, 8(4), 509–516. https://doi.org/10.1016/j.cptl.2016.03.021 

Sharan, M., and Tisdell, E. (2016). Qualitative Research: A Guide to Design and Implementation (4th ed.). Jossey-Bass.  

Theophilus, A. (2018). Qualitative research: deductive and inductive approaches to data analysis. Qualitative Research Journal, 

18(4), 383–400. https://doi.org/10.1108/QRJ-D-18-00035 

Tokmak, H. S., Baturay, H. M., and Fadde, P. (2013). Applying the context, input, and process, product evaluation model for 

evaluation, research, and redesign of an online master’s program. The International Review of Research in Open and 

Distributed Learning, 14(3), 273-293. 

Ubandoma, G. A., Ndagi, I., and Yusuf, A. T. (2019). The Effect of Socio-Economic Characteristics of Co-Operators on the Level 

of Participation in Co-Operatives in Zaria Local Government Area of Kaduna State, Nigeria. PAT, 15(2), 172-180. 

Umam, K. A., and Saripah, I. (2018). Using the Context, Input, Process and Product (CIPP) Model in the Evaluation of Training 

Programs. International Journal of Pedagogy and Teacher Education (IJPTE), 2(July), 183–194. 

URT (1966). Report of the Presidential Special Committee of Enquiry into Co-operative Movement and Marketing Boards; Dar 

es Salaam, Tanzania 

URT (1981). Taarifa ya Tume ya Waziri Mkuu ya Kuchunguza na Kupendekeza Utaratibu wa Kurejeshwa kwa Vyama Vikuu vya 

Ushirika; Dar es Salaam, Tanzania 

Woodin, T. (2015). Co-operation, learning and co-operative values. Taylor and Francis. 



 

212 
 

Zhang, G., Zeller, N., Griffith, R., Metcalf, D., Williams, J., Shea, C., and Misulis, K. (2011). Using the context, input, process, and 

product evaluation model (CIPP) as a comprehensive framework to guide the planning, implementation, and assessment 

of service-learning programs. Journal of Higher Education Outreach and Engagement, 15(4), 57-84. 

  


